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The provision of quality education is an essential factor towards socio-economic development in any country. Various scholars in education cycles indicate the need for provision of high quality education in Tanzania for it to realize its 2015 vision (Galabawa 2005; Mbelle 2008; Mkumbo, 2012; Mosha, 2012). For example, Mkumbo (2012) correctly opines that “provision of quality education is essential for spearheading the socio-economic development”. He argues that “many writers have observed that quality education is the most effective way to shape the values, attitudes, behaviours and skills which are important for individuals to function productively in an integrated society” (Ibid). 

The provision of compulsory primary education in the country was mainly under the Government of Tanzania until in 1995 when the Education and Training Policy permitted private primary schools as well (Chonjo, 1994; URT, 1995; Mbelle & Katabaro, 2003). The intention of introducing private primary schools is consonant to the need to expand primary enrollment to allow all school-age children to attend compulsory primary education (Mbelle and Katabaro, 2003; Mbelle, 2008) because the public and primary schools would cooperate in absorbing the pool of school-age children so as to realize the 2025 vision (Ibid). In fact, the result of expanded primary education resulted into increased enrollment in primary schools in the country. For instance, statistics in Table 1.1 show that the number of students enrolled in both public and private primary schools increased between 2008 and 2009 and it has been lightly going down between 2009 and 2012 (URT, 2013a). 






Although the statistics above seem to be impressive, the rate of enrollment of the disadvantaged children is questionable. Probably the number of school-age children who do not appear to be attending primary school helps to provide the true picture of this problem. Based on the enrollment age, which is between 6 and 7 in primary schools (see also Dennis & Stahley, 2012), it seems by 2012 about 11,142,373 children were supposed to be enrolled in primary schools countrywide. Statistics show that children aged above 5 amounts to 5,975,546 persons while the total children below 15 years of age stands at 17,117,919 persons (URT 2013b). The difference between the two may stand at 11,142,373 persons. Thus, if these estimated statistics are correct for the year 2012, a total of 3,094,201 school age children seem not to be registered in primary schools in the country (see also Mbelle & Katabaro, 2003). If this is true, it constitutes 27.76 percent of the total school children countrywide.   

Studies reveal that the percentage of school-age children who do not attend primary school includes children from poor families, children in remote rural areas, girls and disabled children (Mboya & Possi, 1996; Mbelle & Katabaro, 2003; Grisay & Griffin, 2006; UNESCO; 2011; Kauky, 2014). Therefore, these children do not have equal opportunities to be enrolled into primary school in Tanzania (Ibid). For example, Mboya and Possi (1996) argue that enrollment of disabled children at school-age in Tanzania is very low. 

Other studies found that children with disabilities are highly disadvantaged since in the country their enrollment rate is low (Chonjo, 1994; Mbelle, 2008). Moreover, studies found that distance to school contributes to poor attendance in schools in Tanzania (Kauky, 2014). It follows, therefore, that it became important to investigate what opportunities are created by inclusive education to the enrollment of disadvantaged children in primary schools in Ilala Municipal in Tanzania. 

1.2 	Statement of the Problem
It is shown that the Government of Tanzania is striving to expand opportunities for the provision of primary education to all school-age children in the country (Mbelle, 2008; URT, 2013c) because expansion of primary education through Primary Education Development Programme (PEDP) resulted into increased enrollment in primary schools (Utz, 2008; Mosha, 2012). However, previous researchers, mainly in rural areas, found that a number of school-age children do not get enrolled in primary schools due to reasons such as gender (girls remain home); children with disabilities remains at home, and income of households hinder provision of education to children (Mboya & Possi, 1996; Mbelle & Katabaro, 2003; Grisay & Graffin, 2006). It remains important to investigate how the introduction of inclusive primary education in the country has accelerated provision of equal opportunities of enrollment to disadvantaged children in urban areas in the country. Thus, research on the contribution of inclusive education on enrollment of disadvantaged children in Ilala Municipality is envisaged.     
1.3 	Objectives of the Study
1.3.1 	General Objectives
The main objective of this research is to evaluate how the contribution of inclusive primary education in Tanzania warrants enrollment of disadvantaged school-age children in primary school in Ilala Municipal in Dar es Salaam.

1.3.2 	Specific Objectives
Out of the main objective, there are three specific objectives for this study, which are stipulated as follows: 
i.	To investigate how expansion of primary education affects the enrollment of disadvantaged children in primary schools in Ilala Municipal in Tanzania?
ii.	To identify special opportunities which are provided for children with disabilities in primary education system in Ilala Municipal?
iii.	To evaluate how gender roles contribute to enrollment opportunities for school-age girls in Ilala Municipal?

1.3.3 	Research Questions
This research was guided by the following research questions: 
i.	How expansion of primary education affects the enrollment in primary schools in Ilala Municipal in Tanzania?
ii.	What special opportunities are provided for children with disabilities in primary education system in Ilala Municipal?
iii.	How do gender roles contribute to enrollment opportunities for school-age children in Ilala Municipal?
1.4 	Significance of the Study
This study contributes to the better understanding of the need to provide quality primary education to all school-age children in the country. The findings of the study helps to highlight the weaknesses in the existing education system hence may help practitioners to rectify the pitfalls. On theoretical part, this study helps to provide a tool for proper analysis of the variables which are engaged in understanding the factors for the enrollment of persons in institutions of education. 

1.5 Limitations of the Study
 The study was based on urban environment; therefore, factors associated with enrollment in rural areas might be over-ridden. Also, the focus of the study is on primary education, thus, issues related to enrollment in secondary schools and admissions in higher education are likely to be over-ridden. Lastly, this study was a survey-oriented research conducted in primary school environments hence other parameters available at homesteads might be over-looked.   

1.8  Conclusion
This chapter has presented the main background information on the opportunities available for the children with disabilities in the enrolment in primary schools in Dar es Salaam. The chapter also provides the statement of the problem and objectives of the study. The main intention is to identify opportunities available for the children with disabilities in the enrolment in public primary schools in Ilala Municipality in Dar es Salaam region. Moreover, the significance and limitations of the study had been provided. 
CHAPTER TWO
LITERATURE REVIEW AND THEORETICAL FRAMEWORK
2.1 	Introduction
This chapter presents the data, analysis and discussion of the findings about opportunities of education in Tanzania. Section 2.2 presents literature review on enrolment opportunities under the auspices of the free and compulsory primary education. Section 2.3 presents the discussion of the more opportunities opened up by the establishment of inclusive education had been prescribed. As it will be seen in the body of the literature review, the focus was on the contribution of inclusive education system to the enrolment of children with disabilities in Tanzania. Section 2.4 offers the human capital model which was utilized as the basis for the analysis of the data obtained in this research. The conclusion is in section 2.5.

2.2 	Efforts to Sustain Compulsory Primary Education in Tanzania   
Education is one of the main ways to permit a country to develop because it creates labour force (UNESCO, 2011). In Tanzania, many efforts are done to create environments to allow equal opportunities in the provision of education services to the citizens (Mbelle & Katabaro, 2003). This is made possible through the expansion of education institutions through Primary Education Development Programme (PEDP), Secondary Education Development Programme (SEDP) and development programs for higher education (Mbelle & Katabaro, 2003; Mbelle 2008; Moshi, 2011). One of the educational environments created is provision of proper infrastructure (Ibid). In this line, Chonjo (1994) reports that initially the infrastructure in Tanzanian primary schools were dilapidated as from 1980s to 1990s. However, currently PEDP has enabled the country to up-improve them (Mosha, 2011). Therefore, the improved infrastructure warrants expanded provision of primary education to all school-age children in the country. 

The expanded opportunities of provision of primary education has setback by several factors. Studies reveal that income of household heads hinders proper provision of education to children (Mbelle & Katabaro, 2003; Dennis & Stahley, 2012; Kauky, 2014). Kauky (2014), for instance, argues that because the costs of education are high, most poor people in developing countries find it difficult to afford it. This is the reason why most governments use public resources to invest highly in education by offering Universal Primary Education. It is known that the Government of Tanzania invests in education to meet the compulsory education goals (Mbelle, 2008). 

It is said that more investment is provided for primary schools whereby a large amount of money has been invested into primary school education. “For instance, in the financial year 2009/2010, the government allocated 14% of its annual budget, which is equivalent to 4% of Gross Domestic Product (GDP), to primary school education alone” (Kauky, 2014). If the Government of Tanzania strives to provide equal opportunities for all school-age children to be enrolled in schools, then chances for disadvantaged children to be enrolled in schools should be high in the country. It seems that this is achieved in the country as Mbelle and Katabaro (2003) argue that “the ratio of females to males is almost at par at primary level (98.1 per cent in 2000) while at lower secondary it was 89.2 per cent in 2000”. However, one questions needs to be asked: Why would is it not 100 percent ratio of male-female enrollment in primary schools in the country? In fact, this is one of the Knowledge gaps that this research wanted to address.  

Previous researchers suggest that more schools needs to be constructed in areas which are closer to homesteads because a distance to school is a contributing factor to maintain of pupils in schools (Mbelle & Katabaro, 2003; Dennis & Stahley, 2012; Kauky, 2014). For instance, Kauky (2014: 57) argues that “longer distances increase the probability of a child to drop out of school. This implies that as the distance from home to school increases, then children are likely to drop out of school”. This occurs “as the distance increases, it makes children lazy and encourages them to malinger in between home and school” (Ibid). Since studies reveal that distance is a parameter for access to school, it remains important to investigate how home-school distance affects decision for choosing to enroll disadvantaged children in urban primary schools in Dar es Salaam in Tanzania. 

The Government of Tanzania allowed the public-private partnership in provision of primary education in the country (URT, 1995). However, the amount of children enrolled in private schools is low. For instance, Bukodi (2010) found that enrollment rates in public system out-number by far the private systems. Nonetheless, the expansion of primary education sector in a country in turn opens opportunity to all school-age children to be enrolled in primary schools in a country. Thus, the number of primary schools increased consonant to expansion of enrollment (Mbelle & Katabaro, 2003; Mbelle, 2008; Utz, 2008; Mosha, 2011). Statistics in Table 2.1 show the increase of academic institutions in the country as follows (URT, 2013b). 









Statistics in Table 2.1 indicate that the number of both public and private primary schools has been on the increase since 2006. Its implication is felt on the enrollment rates in primary education sector whereby the amount of enrollment in primary schools in the country is encouragingly increasing after PEDP. Nonetheless, studies show that disparities exist between rural and urban areas, girls and boys ratio, poor-rich differences etc. (Mbelle & Katabaro, 2003; Grisay & Griffin, 2006; UNESCO, 2011; Kauky, 2014). It was found that it remained important to examine the factors that contribute to the low level of enrollment of disadvantaged children in Tanzania, hence the call for the current research. 
 
2.3 	Inclusive Education in Tanzania 
The main criterion for creation of inclusive education is to provide equal opportunities for all school-age children to obtain education (Pijl & Meijer, 1997). In the essence of inclusive education in Tanzania, it is known the gender balance, inclusion of disabled children and equal chances for the poor are some of the basic issues which are dealt with (see URT, 1995). Moreover, inclusive education, as expressed in education sector documents, is a means to reach out vulnerable (disadvantaged) learners including those with disabilities (URT, 2009). 
The core of inclusive education is the human right to education, pronounced in the universal declaration of Human Right (1949) recognizing diversity as the main characteristic of humanity (Possi, 1999). In this line, Mbelle (2008) reports that, the Government of Tanzania realized the need of boys and girls with disabilities to be enrolled and complete primary education. The intention was to increase the percentage of enrollment and maintenance of boys and girls with disabilities from 0.1 percent in 2000 to 20 percent in 2010 (Ibid). The realization of this goal was one of the motivations of the current research. 

Although Tanzania has made major advances in improving access to primary education, such increase hardly materialized for learners with disabilities and other susceptible learners (Mboya & Possi, 1996; Kapinga, 2012), and drop-out and repetition rates remained high (Mbelle & Katabaro, 2003; Kauky, 2014). It is argued by Kapinga (2012) that “teacher education for special education was not considered”. In addition, since 2000, “problems facing primary and secondary education to be low basic education enrollment, high drop-out rates, poor learning achievement, low pass rate” (Mbelle & Katabaro, 2003). Thus, while on the one hand Tanzania boasts for expansion of primary education, on the other hand, disabled children are not captured by the expanding enrollments in the country. The reasons for this disparity in enrollment needed to be addressed, hence the call for the current research. 

In the National Policy on Disability (URT, 2004), it is urged that the Government of Tanzania in collaboration with stakeholders provide a good environment for children with disabilities. In fact, PEDP II (PEDP 2007-2011) sets the target of enrolling all children with 7 years old (6 years old girls) in standard I including orphans and those with disabilities (Kapinga, 2012). The plan introduced inclusive education as a means to address the disproportional between learners with disabilities and learners with ability (Ibid). The realization of this plan in Dar es Salaam needed to be investigated hence the call for the current research.  

Studies reveal that in Tanzania inclusive education helps to reduce discrimination, enhance cooperation, creativity, capacity building, improved communication skills, awareness of disabilities, improved support and care, and improved policies for children with disabilities and those without disabilities (Kapinga, 2012). Parents, teachers and the general community are responsible for adaptation of inclusive education (Ibid). Although special needs education has been provided since the years of independence, only a small proportion of handicapped children (about 1%) have access to education ((Mboya & Possi, 1996). Nonetheless, most institutions which provide education services to the handicapped are run by NGOs although there are gradual changes towards special needs education as it is moving towards inclusive education setting (Ibid). The current research strived to find out how inclusive education provides equal chances of enrollment in public primary schools in Tanzania. 

Moreover, there is an observed tension between quantities (Mosha, 2011). The emphasis of education in Tanzania is Education for All (URT, 1995) as such provision of special education in Tanzania is characterized by a scale of attentive approaches of placement (Mboya & Possi, 1996), such as special residential, special day care main streaming/integrated boarding schools and currently moving towards inclusive education (Mbaga, 2002). It is argued by Possi (1999) that students with disability should be educated in an inclusive education setting because after their graduation these children are expected to live in their mainstream society where majority of the population do not have disabilities. 

Furthermore, the expansion of education sector in Tanzania has contributions to the need of more secondary schools for persons with disabilities. URT (2010) shows that “as many students with disabilities show up, more schools for them (inclusive or otherwise) have to be built and be placed more strategically across the country”. The same issue is pin pointed by Vuzo (2014) who argues that more opportunities for disadvantaged children should be opened to allow equal chances for children to get enrolled and attend schools in the country. This entails that opportunities for persons with disabilities to be enrolled in public and private secondary schools in Tanzania is expanded. The same matter need to be examined for primary schools hence the need for the current study.  

Other main parameters for the provision of inclusive education is maintenance of gender equality in which both girls and boys have equal opportunities of obtaining primary education in the country. It is in this line that UNESCO (2011) found that “important disparities in access exist according to gender and area of residence, and they increase with successive levels of education, but the most discriminatory factor in schooling patterns is families’ level of income”. The situation in Tanzania seems to suggest that girls are disadvantaged in primary schools. It is further argues that “households’ contributions to education are still significant at the primary level (equivalent to a quarter of public resources), despite the fee-free primary education policy (Ibid). This is the same situation in Rombo district in Tanzania. Kauky (2014) found that “the level of dropout is higher with unemployed people than employed ones, i.e., unemployment increases the likelihood of dropout. This is because those who are employed have an income and most of them have attained a certain level of education”. Therefore, it remained important to examine the factors which contribute to enrollment rates in urban areas in Tanzania hence the call for the current research. 

Moreover, gender is one of the variables which are considered for the provision of inclusive education (URT, 2014). The literature for gender and provision of equal opportunities for primary education for females and males shows some disparities in Sub-Saharan countries. On the one hand, UNESCO (2011) shows that girls are disadvantaged in Tanzanian primary school environment because they don’t get enrolled or once enrolled in; they don’t stay longer in schools. It is said that “disadvantages tend to be cumulative. Poor rural girls face the worst access and retention conditions” (Ibid). Based on a Zambian experience, Jensen and Nielsen (1999) argue that female dropout rate is higher than male dropouts because girls are overburdened with housework. Further, they concluded that early marriages and pregnancy are the factors which cause many girls to leave school early and do not finish primary education. 

On the other hand it is shown that “the probability of a child to drop out of school increases by 3.9% more for male than female children. This is because parents are aware that when one educates a girl, s/he has educated the whole society” (Kauky, 2014). Furthermore, she found that “this is in contrast to the findings of this study where females are found to attend school more than males. This may be attributed to the high awareness of the society on the importance of women education” (Ibid). This kind of different results for girls’ primary education Tanzania and Zambia as opposed to Rombo district in Tanzania calls for further research. Thus, this research gap was examined in detail in the context of urban primary schooling in Ilala Municipal in Tanzania. 

2.4 	The human Capital Model as the Opted Theoretical Framework
The basic function of education is to provide skilled labour force which in turn assists the household and country at large (Becker, 1994). It is known that the standard approach in labor economics views human capital as a set of skills/characteristics that increase a worker’s productivity (Ibid). This theory helps to explain issues related to enrolment, retention and completion of education cycles and the subsequent education goals (Kauky, 2014). It is in this line that the conceptual framework to be employed in this research is the human capital theory. This theory assumes that formal education is highly instrumental and even necessary to improve the production capacity of a population. The human capital theory emphasizes on how education increases the level of cognitive stock of economically productive capability which is a product of innate abilities and investment in human beings (Galabawa, 2005; Mkumbo, 2012; Kauky, 2014). The provision of formal education is seen as a productive investment in human capital, which the proponents of the theory have considered as equally or even more equally worthwhile that of physical capital (Ibid). 

Most scholars agree that education is of most importance since it is an investment that is embodied in human beings as human capital (Galabawa, 2005; Moshi, 2011; Mkumbo, 2012; Kauky, 2014). Investment in education increases productivity, GDP, and hence economic growth of a nation (Mbelle, 2008). It is claimed that many developing nations have realized that the principal mechanism for developing human knowledge is education; they invest huge sums of money on education not only as an attempt to impart knowledge and skills to individuals, but also to impart values, ideas, attitudes and aspirations that may be in the nation’s best development interest (Jensen & Nielson, 1999; UNESCO, 2011). As such, school dropouts are a barrier to a nation since it undermines human capital (investment), and undermine a nation’s productivity, GDP, as well as national economic growth and human development efforts (Kauky, 2014). 

The realization of the labour force in the country is a long term plan because the system of education in Tanzania is pyramidal in nature when is examined from the level of Primary to University level. In fact, the structure of formal education is 2-7-4-2-3 comprising of 2-years of pre-primary education, 4 years of secondary ordinary education level; 2 years of secondary advanced level and a minimum of 3 years of University education (Ndalichako, 2013; URT 2014). It is known that “primary education is a seven-year cycle which is compulsory in enrollment and attendance for children aged 7 years” (Ndalichako, 2013). This entails that compulsory education in Tanzania opens opportunities for many school age children to enroll into public and private primary schools. 

2.5 	Conclusion









This chapter covers the methodology for the study. It deals with the research design in section 3.2 and section 3.3 deals with the specific study area, i.e. six schools in Ilala Municipality in Dar es Salaam region. While section 3.4 provides the sampling procedures and the sample size, section 3.5 discusses the tools engaged in data gathering for the research. Section 3.6 offers the data analysis techniques while section 3.7 gives the ethical issues dealt with for this research. The conclusion is presented in section 3.8. 

3.2 	Research Design
It is known that research design is the conceptual structure within which research is conducted (Cohen et al. 2007). It constitutes the blueprint for the collection measurement and analysis data (Creswell 2007). It is called the plan and structure of an investigation that is visualized by the researcher so as to obtain answers to research question (Ibid). In other words, research design is the plan to be followed to provide answer to the objective of the research. 

This study employed both qualitative research design and quantitative research design of a survey. In fact, the nature of the study dictates qualitative research data to be gathered as primary data which involved the perceptions of primary school teachers on the opportunities provided for education to disadvantaged children. The primary source of qualitative data in this study collected through face-to-face interviews with teachers. Cohen et al. (2007) insist that interview method helps to gather a good set of qualitative data. The quantitative paradigm involves the use of statistical information in research (Kothari, 2004). The questionnaire method is claimed to be very relevant for gathering quantitative data (Creswell 2007). In this study, quantitative data was gathered from primary school pupils.

3.3 	Study Area
This study carried out in Ilala Municipality, one among three municipalities found in Dar es Salaam region located in the Eastern zone of Tanzania. Five schools was chosen as study areas in Ilala Municipality for the purpose of getting data to be used in the study. 

3.4 	Sampling Procedures
A sample is a portion of element taken from a population, which is considered to be a representative of the population and sampling is a process of obtaining a sample (Mwanje, 2001). It is clear that a decision on sample size is rather complex. The best a researcher can do is to be aware of the effects of accuracy requirements, population characteristics, level of requirement, and the type of analysis to be used Blaikie (2010). Hence, this study used 30% to determine the number of students and teachers included in this research from the schools disabilities. From 30% as sample unit the number of pupils to be included in this study about 31 pupils was used to get the data needed in the findings. 

Random sampling was used to obtain pupils from each class standard I-VII involved in this study. There is need of target population and control population for this study. Firstly, a general population was used from schools. Purposive sampling was used to select schools with disabilities namely Uhuru Mchanganyiko, Msimbazi Mseto, Maarifa, Airwing and Tumain primary school.  This shown below as follows.

Table 3.1: Sample Size of Pupils for this Study









Next stage was selection of teachers as another sample unit in this study. Teachers formed study unit and composed both male and female. 30% was used to select teachers as sample unit from schools with disabilities whereby 12 teachers come from schools with libraries and 9 teachers come from schools with no libraries forming 21 teachers in total. Teachers involving in school library were selected purposively to meet the study requirements.

Table 3.2: Sample Size of Pupils for this Study








3.5 	Data Collection Methods
This study use two types of data that is primary and document analysis (secondary data). Primary data was used by researcher from the field for the intention of answering the research questions (Cohen et al. 2007; Creswell, 2007). On the other hand, document analysis consists of data obtained from literature sources or data collected by other people for other purposes (Adam & Kamuzora, 2008). Primary data obtained from the selected sample through questionnaire and personal interview. Secondary data was used to collect data available in schools and at the Ilala Municipal Headquarters.

3.6 	Instruments of Data Collection
3.6.1 	Questionnaires
The questionnaire too refers to a set of well designed questions to search and get responses from respondents (Kothari, 2004). In this study self-administered questionnaire with closed-ended questions used to collect data from teachers and pupils. This instrument is purposely selected because; the respondents had adequate time to give well-reflected answers (Ibid). The target populations were given questionnaires so as to express the various facts about inclusion education and expansion of enrollment in Tanzania. 

3.6.2 	Interviews
Interview refers to a method in which researcher and respondent hold oral questioning or discussion (Kothari, 2004; Adam & Kamuzora, 2008). In this study a face-to-face interview was conducted with Heads of Primary Schools from respective selected wards. Various issues revolving around disadvantaged groups were discussed. Thus, interviews were used to collect qualitative data on inclusive education to the increase of enrolment rate of children with disability in primary school in Ilala Municipality. This tool is specifically chosen because it allows more information of greater strength to be obtained. Also, there is bigger elasticity under this method because of the chance to restructure questions (Kothari, 2004). 

3.6.3 	Documentary Review
Documentary review is one of the major tools of collecting secondary data (Creswell, 2007). Various documents on enrolment in primary schools were examined so as to obtain secondary data. Such data were collected from documents available in schools and at the Ilala Municipal Headquarters.

3.7 	Data Processing and Analysis
Qualitative data obtained from interviews were analysed thematically. Creswell (2007) argues that qualitative data can be organized into different themes which are patterned across topics. This is what was done in this research. Quantitative data processing involved data editing, coding and categorization. Then, the researcher wrote pure categorized data in an exercise book waiting for manipulation in the computer software. This conducted, physically (manually) through proof reading for purpose of correcting errors and inconsistent data. 

Therefore, the data exported to Statistical package for Social Science (SPSS) version 17.0 for analysis. Data collected tabulated by using SPSS together with the analysis of frequency and percent distributions. Cross tabulation was used in order to make comparison between independent and dependent variables. Also, matrix tables, Pie charts and graphs was used to represent a clear picture of the inclusive education and increase of enrolment of children with disabilities in Primary school in Ilala Municipality.

3.8 	Ethical Considerations
This proposal is for empirical research; therefore, necessary ethical issues analysed in various sources (Cohen et al., 2007; Creswell, 2007) were dealt with. Mainly, four research ethical matters were handled herein. Firstly, research clearance procedures sorted out from relevant authorities. Secondly, confidentiality of the information gathered from pupils, teachers and other persons observed at the maximum level ever. Thirdly, all persons who participated in this study asked for their concert. Lastly, the purpose of the research, which is fully academic, was aired out to participants.  

3.9 	Conclusion





DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1 	Introduction 
This chapter presents the findings of the study which is about the contribution of inclusive education to enrollment of disadvantaged children in primary schools in Ilala Municipality in Tanzania. The research results are presented, analyzed and discussed in relation to the research objectives. The research objectives for this study were (i) investigation on how expansion of primary education affects the enrollment of disadvantaged children in primary schools in Ilala Municipal in Tanzania, (ii) identification of the special opportunities which are provided for children with disabilities in primary education system in Ilala Municipal, and (iii) evaluation of how gender roles contribute to enrollment opportunities for school-age girls in Ilala Municipal. 

After this introduction, this chapter is organized as follows. Section 4.2 presents the opportunities of the enrollment of disadvantaged children after the expansion of the primary school during the Primary Education Development Programmes. Section 4.3 provides the contribution of parents towards the creation of opportunities for expanded enrolment ratios for children with disabilities. It focuses on special opportunities provided to children with disabilities in primary education system in Ilala Municipality. Section 4.4 discusses the findings on the gender roles associated with enrolment in primary schools, with special attention to the enrolment of disabled children in primary schools. While Section 4.5 provides the challenges facing provision of education to children with disabilities, the conclusion is offered in section 4.6.

4.2 	Enrolment of Disadvantaged Children in Primary Schools after PEDP
The first objective of this study was sought to investigate current expansions of primary education and the enrollment of disadvantaged children in primary schools in Ilala Municipality. The main tools used for data collection at this section involved documentary review of the existing statistics on disadvantaged children, observation in primary school and administered questionnaires.  

Briefly, the findings showed that inclusive education broadened education opportunities of disadvantaged children for the purpose of recognizing their full potentials. The study also found out that disadvantaged group of children who got opportunities to be involved in many schools in Ilala Municipality were orphans, street children as well as those children with disabilities such as physical disabilities, intellectual and socially affected children. The study discovered four factors which increased the enrollment rate to disadvantaged children in Ilala Municipality; namely, policy and curriculum changes, parents and community awareness, the influence and awareness provided by non-governmental organization, and school-oriented factors/facilities.

4.2.1 	Enrollment opportunities after Education and Training Policy (1995) and PEDP I (2002-2006)
The status of the primary schools in education sector in Tanzania is reported by Chonjo (1994) for the period between 1970s and 1990s and Mbelle (2008) for the period between late 1990s and 2000s. On matters of infrastructure in Primary Schools in the country, Chonjo (1994: 38) reports that ‘the building of primary schools is financed through village self-reliance; furniture and teaching materials by the districts; while teachers' training and salaries are provided by the government’. Mbelle (2008: 5) reports that the government is responsible for most of the primary schools in the country. Therefore, public primary schools are administered financially by the local governments. 

Current situation shows that the result of the current expansion of inclusive education go together with enrollment rate to children with disabilities and disadvantaged associated with change of government policy and curriculum. A good example is the Tanzanian policy of 1995 (Education and Training Policy 1995), and Primary Education Development Plan (PEDP) phase I (2002-2006). These two Government Programmes have made tremendous contributions towards expansion of education opportunities for disadvantaged children in Tanzania in general and Ilala Municipality in particular.  

The Education and Training Policy (URT, 1995) permitted non-governmental organizations, religious organizations, private individuals, business forms etc. to open up and run primary schools. As a result, the number of primary schools exploded since 1997 and by 2009, total enrolment in both public and private primary schools increased in the country (URT, 2010). Likewise, the introduction of the first phase of PEDP in 2002-2006 (URT, 2001) has enabled expansion of enrollment because the Government of Tanzania builds a large number of classrooms and teachers buildings. By 2009, enrollment in both public and private primary schools multiplied significantly.    
In the PEDP (2002-2006) plan, the Millennium Development Goals and the Education For All targets require that by 2015, all boys and girls should be able to complete a full course of Primary Education and to eliminate gender disparity in Primary and Secondary Education by 2005 and to all levels by 2015 (URT, 2001). The main achievements of PEDP so far include, among many others, increased Primary School enrolment from 4,382,415 in 2000 to 7,959,884 in 2006, improvement in Primary School Gross Enrolment Ratio (GER) and Net Enrolment Ratio (NER) from 77.6% and 58.8% in 2000 to 112.7% and 96.1% in 2006 respectively, and Increased number of primary schools from 11,873 in 2001 to 14,700 in 2006 (URT, 2007; 2010). 

Many educationists are impressed by the opening up of educational opportunities for Tanzanians. For example, Moshi (2012) argues that recently the provision of education in the country has shown tremendous changes and the quality of education offered is a welcome developmental goal for a country. Other scholars such as Vuzo (2010) and John (2010) report that, public primary schools have poor infrastructure as compared to private primary schools. This is a result of PEDP because initially it was reported by Mosha (2000) that these public schools ran short of desks, chairs, offices and classrooms to date. 

As shown in Table 4.1 and Figure 4.1, findings indicate that both Education and Training Policy (URT, 1995) and Primary Education Development Plan (URT 2001) increased assess and equity to all children through expanded enrollment rate to children with disability and disadvantaged ones in Ilala Municipality. This is made possible through allowing regular schools to receive children with disabilities and disadvantaged ones. These policy and curriculum changes increased disability children such as deaf, blind and children with mental disabilities.

 Moreover, as shown in Table 4.1 and Figure 4.1 the results of the current study showed that the subsequent changes of curriculum have strived to address the children’s cognitive, emotional and creative development of disadvantaged group of children. Hence, inclusive education encouraged disadvantaged children, disability children and normal children to live and play together as result help to breakdown stereotype and increases number of disadvantaged group in schools in Ilala Municipality. 












Table 4.1 shows that there were high enrollment rate of children with disability during the year 2011 and 2012 because there were high enforcement of law that allow children with disabilities to be enrolled in large number, but now days government insists parents to send their children to school rather than law, the thing that reduce the enrollment to current years (2014, 2015). This kind of increased enrollment rates could be captured as in Figure 4.1. 


Figure 4.1: The Size of Primary School Children with Different Disabilities
Source: Researcher (2014)

4.2.2 	Parents and Community Awareness
Parents tend to influence proper provision of quality education thus matters of community participations and involvements in school issues reciprocal parent-school-student relationships add to quality education. There are two things which emanate from the parameter that takes the role of parents in ensuring enrolment in primary schools in Tanzania. On the one hand, a good deal of parents assumes that the provision of good quality of education rests in the hands of the government, as the collector of taxes. Maghimbi (2012) coins the name of this camp as “the government shall pay” and the main feature of this camp is that the parents contribution to the provision of high quality education is very meager. On the other side, the there is the part which involves cases in which parents assume responsibility to their children’s education and they struggle to contribute positively to that end. 
It is against this background that Tanzanian education system splits sharply into the public institutions whose supply of study materials (books, journals, periodicals, laboratory chemicals) is indeed in shambles (John 2010; Vuzo, 2010; Mosha 2011). These are the schools whose students come from families of “the government shall pay”. The other side involves privately owned institutions of academic whose students have parents who contribute heavily to the education materials (Ibid). Here study materials are in the reasonably good ratio.     

The qualitative data obtained in the field suggests that parents and community awareness is the key factor that put more impetus to increase a number of disadvantaged groups of in primary school in Ilala Municipality. It was revealed that there were positive change to the parents and community the thing that fostered the enrollment rate to the children with disability and disadvantaged ones in Ilala Municipality. The relationship between parents and community stands as unifying and key factor for the high enrollment rate for children with disability in Ilala Municipality. The findings also showed that the involvement of parents and the local community strengthened the enrollment rate of disadvantaged children in Primary school in Ilala Municipality.

4.2.3 	School Factors
The school environment plays a significant role in motivating children with disabilities to get enrolled. Initially it was indicated that the infrastructure in Tanzanian institutions of education are dilapidated as from 1980s to 1990s (Chonjo 1994; Mosha 2000), currently three programmes, namely PEDP, SEDP and HEDP have enabled the country to up-improve them. The state of affairs of the schools and universities to date is at least good (Mosha 2011). 

Nonetheless, the current disparities in school infrastructure and physical resources (books, play grounds, classrooms, library spaces, chairs and desks etc.) is another major criterion utilized to investigate the quality of primary education in Tanzania. Both Vuzo (2010) and John (2010) demonstrate that the primary school environments in public schools are in shambles whilst school infrastructure in private schools attracts quality education in terms of availability of textbooks, spacious libraries, neat classrooms etc. The difference is that public schools have spaces for play grounds, construction of new blocks, gardens whilst private schools have very limited playgrounds.  

The result for this research showed that improved school facilities, accessible school building, good teachers, proper teacher’s student ratio, training methodologies plays a major role in the issue of enrollment to disadvantaged children and children with disability. School here responds to an individual differences and change attitudes towards educating all children together as result increases enrollment of disadvantaged children.

4.2.4 	Government and Non-governmental Organization 
The private sector has become the engine of growth and measures are steadily being taken to enhance its role and participation. Public Private Partnership has been acknowledged as a critical factor in promoting growth and development. (URT 2013c). By 2012, there were 15,525 primary schools owned by the Government of Tanzania and a few of them, about 806, were owned by private, community and Faith Based Organizations FBO (URT, 2013a).
 
The findings showed that government provide education to disadvantaged pupils as well as disabled pupils through so called Education For All (EFA). Government does that through public awareness, political will and dialogue, policy direction which ensure all children should be sent to school. The study also, found that government is the provider of teaching and learning materials such as textbooks, library books, capacity building for teachers and other materials which help to increase the enrollment of disadvantaged children.

The study also discovered that, Non-governmental organization such as churches, disabled persons organization and faith based organization plays a great role in increasing the enrollment of disadvantaged pupils in Ilala Municipality. Non-government organizations provide support to both regular schools and special schools in Ilala Municipality. The result of the study found that, among the non-governmental organization that provides assistant to children with disabilities in Ilala Municipality includes CMB, CCBRT, Feed the Children, TSB, Sight Saves, Under the Same Sun, Vodacom and Lion Club. 

4.3 Special Opportunities for Children with Disabilities in Ilala Municipality
After an investigation on how expansion of primary education affects the enrollment of disadvantaged children in primary schools in Ilala Municipality, this section presents the findings on the second objective of the study. The objective was to identify special opportunities which are provided to children with disabilities in primary education system in Ilala Municipality. The tools used in obtaining information on such objective were interviews, observation and documentary review. The following were the special opportunities the disadvantaged and disability pupils got from education system in Ilala Municipality.

4.3.1 	Access to Primary Education
According to the URT (2013a, b), the Millennium Development Goals(MDG) and the Education For All targets require that by 2015, all boys and girls should be able to complete a full course of Primary Education and to eliminate gender disparity in Primary and Secondary Education by 2005 and to all levels by 2015. In addition, the purpose of PEDP II, a medium term (5 years) programme, was to focus on seven strategic components at pre-primary and primary sub-sector namely (a) Enrolment expansion with focus on ensuring access and equity; (b) Quality improvement; (c) Strengthening capacities; (d) Addressing cross cutting issues; (e) Strengthening institutional arrangements; (f) Undertaking educational research, (g) Conducting educational Monitoring and Evaluation (URT, 2007). 

Furthermore, the PEDP II had an objective of ensuring that by 2015 all children, particularly girls, children in difficult circumstances and those belonging to ethnic minorities, have access to and complete free compulsory primary education of good quality (URT, 2013a, b). In addition, PEDP II wanted to ensure that the learning needs of young people and adults are met through equitable access to appropriate learning and life skills programmes. Moreover, it aimed to eliminate gender disparities in primary and secondary education and achieve gender equality in education by 2015, with a focus on ensuring girls’ full and equal access to and achievement in basic education of good quality (Ibid). The current study, which was conducted in 2015, wanted to examine the level of fulfillment of these objectives of PEDP II. As shown in Table 4.2, the findings of the study found out that, Ilala Municipality through its primary school receives disabled children in the normal school as well special schools. 

Figure 4.2: Friendly Environments for Primary School Children in Ilala Municipality
Source: Researcher (2014)

The Municipal has special school that teaches pupils with disabilities and other normal school also enroll students with disability as the supplement to special schools. The result of the study showed that by using both schools, special and regular school the children with disability now have great opportunity to enroll great number than before inclusive education, because now all school have a chance to enroll children with different behavior and disabilities. The study also found that access to education helped children with disability to have equal access to education, to involve in game and sports, to have accommodation, not segregated, friendship and raised awareness to children.  
4.3.2 	Teaching Support	
The quality of staff, both teaching and supporting staff, namely teachers, garden attendants, bursary clerks etc. help to promote effectively delivering of quality education. Well-trained staff to teach adds to the proper delivery of required academic materials in a school or college. Also, qualified supporting staff such financial managers, gardeners, school nurses, cleaners etc., help to run academic institutions well. Using very current qualitative data from Tanzania, Mkumbo (2012) argues that ‘teachers are a key ingredient in determining the quality of education. The quality of education is directly related to the quality of teaching and learning. There are many factors that determine the quality of teaching, including teacher qualifications and experiences, their level of motivation, and working conditions’. 

Moreover, on UNESCO standard, Pigozzi (2006) says ‘a high quality of education requires resources, recognizing the full range of human and material resources that can be brought to bear in support of education’. In this quotation, she points two major parameters, namely teachers and infrastructure. to underscore the former, she argues:
“High-quality educational processes require well-trained teachers who are able to use learner-centred teaching and learning methods and skills approaches. […] Even the term ‘learner-centred’ must be reconstructed to address issues of disparity and discrimination with regard to, for example, culture, language and gender”. (Pogozzi 2006: 45).


As for the present case, Tanzanian education system needs qualified teachers in primary and secondary schools, well trained tutors in the tertiary institutions of education, as well as qualified university dons. Mosha (2012) addresses the case of primary and secondary school teachers in Tanzania as he argues that they are posted from headquarters and in several cases they are unmotivated. As for the second Pigozzi’s idea, the next point covers it. 

The qualitative data gathered for the current study revealed that, there were teaching support and commitment from teachers who teach disabled and disadvantaged children. The study also found that there were good help and proper attitude towards pupils with special educational needs and resource available. These resources include teaching methods and materials. Teachers tend to help those disabilities in order to learn without any problem.

4.3.3 	Empowerment to and Respect of Children with Disability
Another opportunity being discovered in this study was empowerment to children with disability. The study found that there were high empowerment to children with disability, since, they can make decision similar to those normal children can do. Disabled children have the chance to be selected and to select others in the school level as well as in the local and community level. It was found by the researcher that, some of the disabled children in the researched school involved in school leadership as well as other decision-making opportunities. By so doing the disabled children now can be in the position to be leaders of the country in the near future without any segregation. 

The findings of the study showed that, pupils with disability and disadvantaged ones are respected by all, normal pupils and even teachers. It was revealed that high respect at school level encouraged them to pass through massage to other parents who are reluctant to send their disabled children to school as result increasing the enrollment rate of disabled children in many schools in Ilala Municipality. Respect to disabled children in the school levels in Ilala Municipality leads to the abolition of truancy and performance of disabled children. The findings showed that in Uhuru Mchanganyiko Primary school, there are some areas where normal student and other people are advised not to walk faster because it is road/area of disabled children. Those warnings help deaf, blind and children with disability to be safe.

Figure 4.3: How Disabled Children are Respected
Source: Researcher (2015)

4.3.5 	Abolition of School Fees and other Contribution to Disadvantaged Children 
There was a shift of education policy from more of public owned educational institutions in Tanzania to increment in the number of the private schools and colleges in the late 1990s in Tanzania after liberalizations. Rubagumya (2003) reports that after the new education policy, a dramatic increase in the number of private schools was marked in 1997, with nearly 282 new private schools registered. But at the same time the government has also expanded the public sector, adding 200 new schools in the same period between 1985 and 1997. This would allow disadvantaged children form well-off families to attend private primary schools in the country. But this has had implications to the status of the students enrolled in private schools because these would always be those who could afford payments of higher school fees charged in private schools. Therefore, this marked the expansion of the disparity between the youth from well-off families who enjoyed privileges in education and youngsters from poorer families who would remain at home after failing primary examinations (Lusekelo, 2012). 

However, it should be noted that not all private schools offer quality education and not all public schools give poor education. In fact, the question of quality of education in public schools is attributed to poor funding because public schools were well funded initially but the situation seems to change over time (John, 2010; Vuzo, 2010). Another implication is that the establishment of the private schools and colleges has a result of expansion of the number of youngsters in the country who would like to join educational institutions. 

The explosion of private schools in Tanzania which was felt in the past one and a half decade since 1997 declined. Scholars report that enrollment in private schools dwindled in the 1990s because government expanded public schools (Rose 2002) and students in public schools tend to perform better than their private school counterparts in examinations in the 1990s (Ibid). The study discovered that, disadvantaged children in primary schools such as orphans and disabled children are getting education for free. They rely on government and local community as well as Non-governmental organization. Disadvantaged children get computer skills, human rights and other assistance free of charge at the researched schools.

4.4 	Gender Roles and Enrollment Opportunities for School-Age Girls in Ilala Municipality
The third objective of this study was to evaluate how gender roles contribute to enrollment opportunities for school-age girls in Ilala Municipal. Information related to this objective was collected through documentary review and interviews with teachers, head teachers and members of school boards and the findings were following. This objective emanates from the fact that gender equality is essential in the development of the country. This entails that sex ratio of the whole population in the country contributes to the better understanding of the education sector in the country. The sex ratio of Tanzania and Tanzania Mainland were both 95 males per 100 females while that of Tanzania Zanzibar was 94. Sex ratios varied among regions from 88 males per 100 females in Njombe region to 101 in Manyara, with the majority of regions having sex ratios from 92 to 95 males per 100 females (URT, 2013b). 

The Government of Tanzania stipulates that efforts to promote gender equality and equity encounter these main challenges: empowerment of both women and men equally on the basis of merit and strengthening institutional mechanisms for gender development (URT, 2005). Such policy statement would require some adjustments so as to arrive at fruition. In this line, Ngaiza (2010) claims that this could be achieved through sharing development resources equally by linking women and poor men in development programmes, influence on gender mainstreaming by involving more women in administrative positions and decision making organs, and need for structural changes that impact on cultural, economic, social and political democracy and the transformations of development.

The findings of this study found that there is no segregation in terms of gender. Both girls and boys have the same opportunity to be enrolled in different schools in Ilala Municipality. This includes both regular and special schools. It was found from the study that there were large number disabled boys receiving education in Ilala Municipality schools than girls. It was reported from the study that schools in Ilala Municipality provides the equal chance between girls and boys but there were high enrollment rate of boys because some parents were not ready to send their disabled girls to school. One teacher from Uhuru Mchanganyiko said that. ‘’We enroll pupils without segregation, because we think all pupil have equal opportunity to be get education’’. Hence, this pie-chart shows the enrollment rate in terms of gender between girls and boys in six schools in Ilala Municipality in 2015.

Figure 4.4: Enrollment Opportunities for School Age Childdren
Source: Researcher (2015)
It is opined in this research that this ratio of male-to-female pupils enrolled in primary schools is a reflection of what exist in Tanzania. Efforts of the Government of Tanzania to ensure equal opportunities for both boys and girls will eventually be realized if the efforts set in PEDP II are executed. 

4.5 	Challenges Observed from Teachers in Inclusive Classrooms 
The findings of the study found out that, there were many challenges facing children with disability in Ilala Municipality. Some of the challenges mentioned by the respondent especially teachers includes shortage of teachers who is capable of teaching special children, bad infrastructures that favour children with disability, shortage of education incentives and motivation to teachers who teach them, poor working condition and teaching and learning resource that can facilitate to teach children with disability. Many of these challenges were reflected in the interviews I conducted with different stakeholders in five schools and the educational officers of Ilala Municipality (see Figure 4.5).

Figure 4.5: Challenges for Primary School Children with Disabilities
Source: Researcher (2014)
Lack of experience in an inclusion sitting: Some teachers have not been exposed to special needs classroom hence face some difficulties in dealing with children with special needs. Due to that fact some teachers fail to develop skills these children.

Lack of experience dealing with severe and profound disabilities: There some students with severe and profound which need more adaptation and medical attention than those of average students. So teachers must be skilled in handling severe disabilities and create lesson plans which based on individual abilities and adhere to dietary needs of the child. So lack of experience of the teachers lead to the child not progressing with skills or case of diverse medical incident.

Teaching composition to students: In inclusive classrooms not all students have been exposed to person with special needs and this becomes a challenge to the teachers. He or she must not tolerate insensitiveness and cruelness and teach that all students are to be treated with respect, regardless of ability. In an interview with teachers of one of the school expressed that there was a general lack of resources, mentioning full classroom, in adequacies and shortage of learning aids and materials.

Unbalanced diet: This is one among the teacher interviewed said that they wish even to supply than with proper food but did not have money to do so. They expressed her concern about the diet to some of the children with intellectual impairments, saying they had to supply them with extra food as they were often hungry, using their money from their own pockets. 

Lack of transport facilities: Many of these children with special needs were living at home. About all school teachers visited were mentioned the need for transport facilities to these children. Teachers said many of disabled children are dependent on assistance to get to school. They often experienced that children did not show up, sometimes for days suspecting that the reasons often was lack of transport. The teacher at schools sometimes had to give money to some of the children so they could get home. One of the parent confirmed that sometimes it was a problem getting the children to school, and that this in fact was a main concern for them, she commented that “crossing the road especially high way to get to school is not safe when you have low vision or problems of walking.

Teachers-pupils ratio: Another observed challenge during my visit was teachers/pupils ratio. Two among the five visited schools observed that the classes were overcrowded, in one class visited were more than 60 students and the other were more than 70 students including those with special needs and only one teacher was responsible for teaching. The teacher explained that it is difficult for her to provide special attention to the one with special needs.

Physical Environment: Most of the visited schools I observed that physical environment and infrastructure including classrooms and toilets are not friendly and accessible for all the children especially for children with disabilities. 

4.6 	Conclusion





SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 	Introduction 
This chapter presents the summary of the study focusing on the objective of the study, theoretical framework, review of literature and research methodology. It also provides the summary of the findings of the study, conclusion and recommendation for the further research.

5.2 	Summary of the Study
The purpose of the study was to investigate how current expansion of primary education affects the enrollment of disadvantaged children in primary schools in Ilala Municipal in Tanzania, to identify special opportunities which are provided for children with disabilities in primary education system in Ilala Municipality and to evaluate how gender roles contribute to enrollment opportunities for school-age children in Ilala Municipality in Tanzania.

The study was guided by the human capital model as the opted theoretical framework as the model state that, the basic function of education is to provide skilled labour force which in turn assists the household and country at large (Becker, 1994). It is known that the standard approach in labour economics views human capital as a set of skills/characteristics that increase a worker’s productivity. This theory helps to explain issues related to enrolment, retention and completion of education cycles and the subsequent education goals (Kauky, 2014). The literature review covered the conceptualization of efforts to sustain compulsory primary education in Tanzania, inclusive education in Tanzania and the human capital model. The researcher reviewed developed countries, developing countries and in Tanzania in order to determine the research gap.

The study was conducted in six public primary schools from six wards in Ilala Municipality in Dar es Salaam region and adopted the qualitative research approach because it is a research based on social science.  Face-to-face interview and questionnaire was also used to get an in depth understanding of the inclusive education and pupils’ enrollment rate in Ilala Municipality.  Six head teacher and 30 percent of pupils from selected schools was used as sample of data collection. 

5.3 	Conclusion
Generally, inclusive education in Ilala Municipality is caused by majority of the parents not sending of their disabled children to school due to shortages of the school that fovour them. The findings found that inclusive education in Ilala Municipality increased the enrollment rate from 2011 to 2015, the number of disabilities and those with albinism increased in many schools in Ilala Municipality like Msimbazi Mseto Primary School, Uhuru Mchanganyiko Primary School, Maarifa Primary school, Air wing Primary School and Tumain Primary school. The factors that increased the number of enrollment rate to children include policy and curriculum changes, parents and community awareness and Government and Non-governmental Organization. 

The result also showed that increased enrollments to children with disability in Ilala Municipality leads to access to education to many people with disability, teaching supports, empowerment to children with disability and respect. The study found challenges that stand as stumbling block to children with disability such as shortage of teachers, bad infrastructures, shortages of incentives and motivation to teachers, poor working condition and poor teaching and learning.  

5.4  Recommendations
The above results lead to number of recommendations; the first general recommendation is that, there is increased rate of enrollment rate to children with disability in Ilala Municipality due to the change of policy and curriculum and awareness of parents on the children with disabilities. Second, public awareness campaigns should be launched to educate all people on the issue of disabilities and the importance of sending them to get formal education for the benefit of themselves, their families and country at large. Hence, effort should be made to stop people to let their children with disabilities not sending to school and remain at home. This will reduce the poverty to the family because; the disabled person when educated can be employed by government or self-employment. Third, proper infrastructure, conducive environment and behavioural changes that can help the children with disability to fill comfortable within the school compound and even at home due to respect and love being shown by the parents, teachers and fellow pupils.

5.5 	Suggestions for Further Studies
This study is aimed to assess the contribution of inclusive education to enrollment of disadvantaged children in primary schools: The case of Ilala Municipality in Tanzania. In areas for further studies, it recommends the following: 
i.	One, to investigate comparative advantages (opportunities) between children with disabilities who got education and those children with disabilities who did not got education. 
ii.	Two, there should be an in-depth investigation concerning potential infrastructures and environment that hinder or favour pupils with disability to study well within the school compound. 

5.6 	Conclusion
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Appendix  1: Maswali ya Utafiti kwa Ajili ya Walimu na Wakuu Washule
1.	Elimu jumuishi kati ya watoto wenye mahitaji maalum na wasiona mahitaji maalum ipo wilaya ya Ilala?...............................................................................

2.	Kama ipo je ina faida gani kwa ustawi wa wanafunzi Wenye mahitaji maalum? …………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
3.	Je ongezeko la uandikishaji watoto katika shule zamsingi linaenda sawasawa na ongezeko la uandikishaji watoto wenye mahitaji maalum?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
4.	Kama ndio ni kwakiasi gani? …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
5.	Kuto kanana Elimu jumuishi je idadi ya wanafunzi wenye uhitaji maalum umeongezeka manispaa ya Ilala? 
……………………………………………………………………………………………………………………………………………………………………
6.	Ni aina gani ya watoto wenye mahitaji maalum wanaandikishwa sana hapa manispaa ya Ilala? 
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..
7.	Idadi gani ya watoto wenye uhitaji maalum wameandikishwa kwa miaka mitano  2010 – 2015. …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
8.	Kwa mwaka ni watoto wangapi wenye uhitaji maalum wanaandikishwa kwa shule? ………………………………………………………..…………………………………………………………............................................................................................................................................................................................................
9.	Ni furusa gani watoto wenye uhitaji maalumu wanapata wakiwa shuleni? …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
10.	Je watoto wenye uhitaji maalum wanapata msaada wapi? …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
11.	Jamii na walimu inawachukuliaje watoto wenye uhitaji maalum waakiwa shuleni? ……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
12.	Masomo yao yanasomwa kikamilifu? ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
13.	Uandikishaji wa watoto wenye uhitaji maalum upoje shuleni kwenu? ……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
14.	Ni jinsia gani inaandikishwa sana hapa shuleni na kwa nini? ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………...
15.	Uandikishaji unazingatia jinsia au hauzingatii na kwanini? ……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….
16.	Watoto wenye uhitaji maalumu huandikishwa kuanzia umri gani?  Na kwa nini umri huo? ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
17.	Watoto wenye mahitaji maalum wanapatiwa malazi shuleni? ……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….
18.	Kama hapana, Je umbali wa shule kutoka nyumbani unaathiri vipi wanafunzi wenye mahitaji maalum? …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
19.	Je kuna mashirika gani yasiyo ya serikali yanayowasaidia watoto wenye mahitaji maalum hapa shuleni? ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
Appendix  2: Muongozo wa (Interview) Mahojiano
1.	Nini maana ya Elimu jumuishi?
2.	Je elimu jumuishi inapanda au inashuka kwa watoto wenye uhitaji maalum?
3.	Nini athari ya elimu jumuishi kwa wanafunzi wenye uhitaji maalum?
4.	Nini athari ya elimu jumuishi kwa manispaa ya Ilala?
5.	Nini faida ya elimu jumuishi kwa watoto wenye uhitaji maalum?
6.	Je vifaa vyakujisomea na kufundishia vya elimu maalum vinafaa na vinatosha?
7.	Je usaidizi gani mnaoupata katika elimu yenu maalum?
8.	Je unahisi kuwa nafuraha katika elimu hii mchanganyiko na kwa nini?
9.	Jinsia gani inaandikishwa sana katika elimu maalum na kwa nini?
10.	Umri gani wa watoto wenye mahitaji maalum unaandikishwa sana na kwa nini?
11.	Takwimu za uandikishaji watoto wenye mahitaji maalum kwa miaka mitano
2014………………………………………………………………………….
2013………………………………………………………………………….
2012………………………………………………………………………….
2011………………………………………………………………………….
2010…………………………………………………………………………. 






